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DETERMINING PRIORITY METHODS FOR
COMBATING SOCIAL INEQUALITY IN SCHOOLS:
CREATING A SAFE ENVIRONMENT FOR
SCHOOLCHILDREN

ABSTRACT

It should be noted that the problem of social inequality in schools is becoming particu-
larly relevant today since education is considered a key component of the formation of
human capital. In our opinion, ensuring a safe environment in school cannot be effective
without taking into account various manifestations of discrimination and bullying, as
well as without proper psychological support for students from socially vulnerable cate-
gories. As part of this study, we identified six potential methods for combating social
inequality (in particular, in-depth programs for the development of empathy and toler-
ance, the introduction of an "equality code", strengthening psychological services, and
others). The results were obtained with the involvement of 40 experts (school principals,
experienced teachers, psychologists, social workers and safety specialists) who partici-
pated in a two-stage survey using the Delphi method. The second stage of the analysis
used the Analytical Hierarchy Process (AHP) method, which allowed for pairwise com-
parisons of criteria (effectiveness in reducing bullying and discrimination, impact on
psycho-emotional state, economic feasibility, institutional support) and alternatives. It
should be emphasized that the obtained quantitative data make it possible to assess
the relative priority of each method taking into account the agreed expert assessments.
The highest integral weights were given to measures to expand psychological support
for students, the "equality code" and financial assistance for vulnerable families, which
indicates the need to combine both psycho-emotional and material-institutional instru-
ments. It can be argued that such results have significant applied potential since a
comprehensive approach to combating social inequality can be integrated into school
curricula, regulatory documents and educational development strategies at the state
and local levels. In our opinion, further research should focus on developing step-by-
step methodological recommendations and monitoring the implementation of the de-
scribed tools in different types of schools.
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INTRODUCTION

Lighting is not only the ability to start and gain knowledge, and qualifications but also
a way to achieve other life goals, and capital for investment. Gaining knowledge and
qualifications in the field of education to a significant extent means social mobility and
access to other wealth benefits, as a result of the mastery of rich roles in the extended
estate. The removal of former statuses is largely determined by the beginnings, passing
through the formal organizations of the Institute of Light. The advantage of education
for young people who live in this sphere, the real availability of education for people
from different social groups, in fact, sums up the current rise in the culture of marriage,
the number and the number of qualified practitioners, which is largely in line with the
current trends in sustainable development. In the world of modern development, the
role of illumination in the processes of structuring the social space is growing, although
it is obviously very clear. So, on the one hand, the world is experiencing increased social
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mobility, making marriage less stable. On the other hand, it reinforces social inequality and thereby sounds the possibility
of professional and other forms of mobility.

Changes in modern society have fundamentally affected the social sphere of human life. Education is one of the main
resources of a new society, the progress of which comes from the development of the knowledge system. The level and
quality of education obtained, and the educational achievements of the population largely determine the structural and
innovative opportunities for the development of the economy and many other areas important for human well-being. Social
position is the most important factor in regulating an individual's activities, behaviour, and activities. Persistence in achiev-
ing the goal, the amount of effort made, and the desire to complete the task well depend on it, which largely determines
the success of educational activities and contributes to the economic growth of the country. Social inequality in any modern
society contains an obligatory component - education. Education has acquired the meaning of a social resource, important
not so much as an indicator of a person's education, but as the main channel of social reproduction and social mobility.
Recently, in the conditions of globalization, much attention has been paid to foreign communication in the educational
process. At different stages of Ukraine's development, the problem of minimizing the negative impacts of an unstable
socio-economic environment on children remained relevant. The generally low wage standards in the country led to an
increase in the risks of poverty for families with children, which increase critically with the appearance of each subsequent
child. The hardships of the transition period and the aggravation of the situation during periods of crisis intensified extreme
manifestations of inequality and social exclusion among children. Today, it is possible to justify the existence of groups of
children with increased risks of social exclusion, who require special attention, and in some cases, special programs and a
revision of society's attitude to the key problems of such groups. A deeper look at the problem of social exclusion of
children - through the prism of the socio-economic situation that generates inequality and poverty of children - makes it
possible to assess the scale of negative manifestations and possible consequences for the child. A developed system of
social protection, which covers various aspects of children's lives and is supposed to prevent extreme negative manifesta-
tions of the social environment, does not actually work to its full extent. Social programs do not have the desired effect,
as they are designed to mitigate already-caused negative manifestations, rather than prevent them.

The key problem of the modern education system in Ukraine is to maintain its quality and efficiency of functioning. Against
the background of growing requirements for professional training, compliance of the educational process with the innova-
tive requirements of modernity, and insufficient funding of the educational sphere, there is a decline in the prestige of
education and a deterioration in its quality. It should be noted that the issue of combating social inequality in the school
environment is attracting increasing attention from researchers and practitioners in the field of education. In our opinion,
the importance of this problem is due not only to the need to protect the rights and freedoms of schoolchildren but also
to the desire to create a safe and psychologically comfortable environment for all participants in the educational process.
We believe that social inequality can manifest itself in discriminatory practices, limited access to additional educational
services, financial inequality, as well as in the lack of proper psychological support for students from vulnerable categories.
It should be noted that the lack of effective mechanisms for combating inequality in schools can lead to increased bullying
and marginalization of certain groups of students. It can be argued that this not only negatively affects the emotional state
of the younger generation, but also inhibits the formation of civic and social competencies. It should be emphasized that
effective counteraction to social inequality must include both organizational and regulatory measures, as well as targeted
work with teachers, students and their parents. This study pays special attention to methods aimed at creating a safe
environment in schools. In our opinion, creating an atmosphere of trust, mutual respect and the absence of discrimination
is the key to creating a healthy educational climate. We believe that the successful integration of such methods requires
a comprehensive approach: from the development of “equality codes” to the introduction of additional financial benefits
for students from low-income families. It should be noted that within the framework of this work, a summary of the expert
assessment of six possible methods (alternatives) of combating social inequality in schools will be presented, as well as
the identification of the most priority measures. It can be argued that the results obtained can become a useful guide for
the administrations of educational institutions and public organizations that deal with issues of safety and equality in the
field of education.

LITERATURE REVIEW

We believe that one of the most relevant in this context is the work of Satrianto and Juniardi (2023), which considers
inclusive growth and inclusive human development, taking into account environmental aspects. It should be emphasized
that such an expanded vision of inclusivity can also be transferred to the school sphere since the creation of a safe
educational space also requires taking into account various socio-ecological factors. It can be argued that among the
factors that influence the effective functioning of the school and the implementation of initiatives to overcome inequality,
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the quality of teacher training and their professional capacity occupy a key place. Allen et al. (2016) analyzed the impact
of different paths of teacher training on the long-term costs and benefits for the education system. Clotfelter, Ladd and
Vigdor (2010) also reached similar conclusions, emphasizing the importance of teacher qualifications for improving student
learning outcomes.

It should be noted that institutional changes in the school system can play a crucial role in reducing inequality. Andrews
et al. (2017) and Eyles, Hupkau and Machin (2016) have analyzed how various school reforms (including the introduction
of academies and a changed management system) affect student educational outcomes. According to their data, the
successful implementation of reforms contributes to improving the quality of the educational process, which, in our opinion,
is one of the steps towards overcoming social inequality. It should be noted that in the context of social inequality in
schools, an economic factor plays a significant role - students' access to funding and resources. Drayton and van der Erve
(2022) showed the impact of minimum requirements for student loans on their subsequent participation in higher educa-
tion, which, in our opinion, has direct parallels with the availability of educational opportunities for students who find
themselves in difficult economic circumstances. Similarly, Cattan et al. (2024) have examined early childhood as a key
phase where inequality can be created or significantly reduced. We believe that the psychological dimension of safety and
well-being also needs careful consideration. Beaglehole, Bell, Frampton and Moor (2017) examined the impact of natural
disasters (the Canterbury earthquakes) on adolescents’ successful school graduation. It is worth emphasizing that, despite
the different contexts, the findings regarding the need for more intensive psychological support and the organization of
safe environments are universal.

For their part, Burgess, Wilson and Worth (2013) have shown that transparency of information about school performance
and their accountability to the public has a significant impact on student progress. In our view, the availability of infor-
mation and transparent rules contribute to the development of a culture of trust, reduce the risk of discrimination and
encourage educational institutions to distribute resources more equitably.

It should be noted that the influence of teachers on students’ learning outcomes and future social trajectories has been
repeatedly confirmed in the works of Chetty, Friedman, and Rockoff (2014) and Chetty et al. (2011). It should be empha-
sized that higher levels of teaching, a focus on the individual needs of students, and targeted support for students in
difficult life circumstances are factors that reduce inequality in educational achievement and in the subsequent economic
prospects of graduates. It can be argued that reducing inequality is associated not only with the quality of teaching but
also with optimal learning conditions, in particular the number of students in the class. Cho, Glewwe, and Whitler (2012)
analyzed whether reducing class size can contribute to improving students’ test scores. The results suggest that in some
situations, smaller classes may be more effective in equalizing opportunities, especially for socially vulnerable groups.

Thus, in our opinion, the entire spectrum of research indicates the multifaceted nature of the problem of overcoming social
inequality in the school environment: from the quality of teacher training, changes in the system of management of
educational institutions, the scale of state (or private) financial support for students to the creation of a safe psychological
climate in schools. It should be emphasized that it is precisely the comprehensive consideration of these factors that can
make it possible to get closer to the goal of minimizing social inequality and creating a safe environment for all schoolchil-
dren.

AIMS AND OBIJECTIVES

The study aims to identify priority methods for combating social inequality in the context of forming a security environment,
based on expert assessments and applying formal quantitative methods for processing these assessments.

METHODS

It should be noted that several interrelated methods were used in the research process, which allowed combining quanti-
tative and qualitative analysis. We believe that the most important among them is the Delphi Method, thanks to which it
was possible to involve 40 experts of various specializations (school leaders, teachers with many years of experience,
psychologists, social workers and specialists in safety in educational environments). In our opinion, it was precisely such
a multidisciplinary composition of the expert group that ensured a diversity of views and maximum objectivity of the
conclusions.

It should be emphasized that the implementation of the Delphi Method took place in two main stages. During the first
round, experts filled out questionnaires with a list of potential criteria and methods for combating social inequality in
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schools. It should be noted that the result of this stage was the agreement of the main concepts and the formation of the
final list of criteria. In the second stage, respondents made pairwise comparisons both between the criteria and between
each of the six alternatives, assessing their relative importance on a special scale.

In our opinion, the application of the Analytical Hierarchy Process (AHP) method allowed us to increase the accuracy and
consistency of expert assessments. It can be argued that the AHP algorithm involves building a hierarchical structure,
where the research goal is formed at the top level - combating social inequality and creating a safe educational environ-
ment, key criteria are located below (such as the effectiveness of reducing bullying, the impact on the psycho-emotional
state of students, economic feasibility, etc.), and even lower - specific methods of counteraction (alternatives).

It should be emphasized that each expert formed matrices of pairwise comparisons for the criteria and for each alternative,
evaluating them in the context of a certain criterion. After collecting all the matrices, standard aggregation and weight
calculation procedures were applied, including calculating the consistency index (CI) and consistency ratio (CR). In our
opinion, this made it possible to identify the least controversial assessments and discard those where the degree of disa-
greement between the experts' opinions was too great.

RESULTS

Social inequality in the school environment can manifest itself in different ways: in the form of bullying (including cyber-
bullying), discrimination on the basis of national, economic or any other grounds, inequality of access to educational and
extracurricular opportunities, etc. The formation of a safe environment for schoolchildren simultaneously covers:

1. Emotional and psychological safety (availability of effective psychological services, trust in teachers, reduction of
anxiety, etc.).

2. Physical safety (absence of physical violence, proper security, fire and other safety measures).

3. Social protection from discrimination (ensuring equality regardless of social status, gender, ethnicity, health status,
etc.).

To obtain objective quantitative assessments, the Delphi method expert procedure was used, which involves an anonymous
and multi-step survey of a group of experts with subsequent coordination of their opinions.

Composition of the expert group (40 people):

= 10 directors (deputy directors) of schools of various types (urban, rural, specialized);

. 10 practical psychologists working in schools;

= 10 teachers with over 15 years of experience;

= 5 social workers with experience working with adolescents;

= 5 security specialists (representatives of public organizations, consultants on educational security issues).

We identified the following criteria to start with:

—

Effectiveness in reducing bullying and discrimination (C1).
2. Impact on the psycho-emotional state of students (C2).
3. Practical feasibility and economic feasibility (C3).

4, Institutional support (C4).

Next, we consider specific methods of combating social inequality:

1. In-depth programs to develop empathy and tolerance (Al).
Regular training in conflict mediation and communications (A2).
Strengthening the work of psychological services and hotlines (A3).

2

3

4, Introduction of a mentoring and peer-to-peer system (A4).

5. Development of financial and other types of benefits (scholarships, grants) for vulnerable groups (A5).
6

Establishing an “equality code” and mechanisms for punishing discrimination (A6).
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Experts compare every two objects (criteria or alternatives) on a scale from 1 to 9 (Table 1).

Table 1. Rating scale.

Rating scale Meaning
1 equally important
3 moderate advantage of one over the other
5 strong advantage
7 very strong advantage
9 extremely important advantage
2,4,6,8 intermediate values

For a matrix of size nxn, the eigenvector www (priority vector) is calculated as the normalized eigenvector corresponding
to the largest eigenvalue Amax. The consistency index CI (1) is determined:

CI= (Amax-n)/(n-1) (1)

The consistency ratio CR is calculated as CI/RI, where RI is the average random value of CI for the matrix nxn. Its
approximate standard values are as follows: if n is 6 (as in our case), then the value is 1.24.

In the first round of the survey, experts were offered a wide list of possible criteria (over 10 items), but based on the
results of the Delphi method, four of the most significant remained:

= C1.: Effectiveness in reducing bullying and discrimination (how quickly and by what percentage the number of cases
of bullying and discrimination in school decreases).

= C2: Impact on the psycho-emotional state of students (level of psychological comfort, reduction of anxiety, depres-
sive states).

= C3: Practical feasibility and economic feasibility (financial costs of implementing the method, availability of resources,
required number of personnel).

= C4: Institutional support (support from the administration, government structures, and public organizations; availa-
bility of a regulatory framework).

Furthermore, six main alternatives (A1-A6) were identified, i.e. specific methods of combating social inequality.

Next, we will form a generalized matrix of pairwise comparisons of criteria C (Table 2).

Table 2. Matrix of pairwise comparisons of criteria C.

C C1 Cc2 Cc3 C4
C1 1 2 3 2
Cc2 1/2 1 2 2
c3 1/3 1/2 1 1/2
(o2 1/2 1/2 2 1

Let's explain some numbers: C1 vs C2 = 2 means that experts on average rated the effectiveness in reducing bullying (C1)
as more important than the impact on the psycho-emotional state (C2), 2 times on the Saati scale. C1 vs C3 = 3 indicates
a strong advantage (3 times) of C1 over C3.

Next, we calculate the eigenvalues and eigenvectors. These are the weights estimated by experts:

= wc1=0.45- Effectiveness in reducing bullying and discrimination is the most important criterion (45%).
= wc2=0.27- the second most important criterion (27%).

" wcs=0.18- institutional support (18%).

= wcz=0.10- practical feasibility and economic feasibility (10%).
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Therefore, for a matrix of size n=4, we will have a value of CI 0.036. That is, CR = 0.041. The resulting CRx4.1%. This is
less than 10%, so the consistency of expert estimates is high.

For each criterion (C1-C4), experts evaluated 6 alternatives (A1-A6) in a 6x6 format. As a visual example, we present C1,

and we do the same for the others (Table 3).

Table 3. Matrix of pairwise comparisons of alternatives for C1.

C1 Al A2 A3 A4 A5 A6
Al 1 1/2 1/3 2 1/2 1
A2 2 1 1/2 3 1 2
A3 3 2 1 3 2 3
A4 1/2 1/3 1/3 1 1/3 1/2
A5 2 1 1/2 1 2
A6 1 1/2 1/4 2 1/2 1

Therefore, after calculations for C1, the following weights of priority vectors are obtained: 011;016;028; 0.07;0.16; 0.11.
Similarly, we make pairwise comparisons and determine the weights for A1-A6 for C2, C3, C4. We obtain 4 vectors pre-

sented in Table 4.

Table 4. Aggregated weight of alternatives by criteria.

Alternatives Wci Wc2 Wc3 Wca
In-depth programs to develop empathy and tolerance (A1) 0.11 0.2 0.12 0.15
Regular training in conflict mediation and communications (A2) 0.16 0.18 0.15 0.12
Strengthening the work of psychological services and hotlines (A3) 0.28 0.25 0.09 0.2
Introduction of a mentoring and peer-to-peer system (A4) 0.07 0.15 0.16 0.13
\?j\:]eéllf;%rlréegsoczjfpf;n&nsc;al and other types of benefits (scholarships, grants) for 0.16 01 0.28 0.13
Establishing an “equality code” and mechanisms for punishing discrimination (A6) 0.11 0.12 0.2 0.27

Now we calculate the integral priority of each alternative (A1-A6). As an illustrative example for Al, it will be like this:
WA1=0,45%0,11+0,27%0,20+0,10x0,12+0,18%0,15=0.1425

We do the same for all other alternatives. As a result, we will get the following values presented in Figure 1.

S
S5 e

:
SeS
5o w

Figure 1. Final weights of alternatives.
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From Figure 1, we see that the highest integral weight was given to alternative A3: Strengthening the work of psychological
services (0.232). This is followed by A6: “Equality Code” (0.170) and A5: Financial benefits (0.168), A2: Mediation training
(0.166). Al and A4 received relatively lower weights. The high score of A3 is largely due to the large contribution of
criterion C1 (fighting bullying). Experts believe that powerful psychological assistance can most quickly identify and elimi-
nate manifestations of social inequality.

The leader in the final weighted assessment was strategy A3: Strengthening the work of psychological services, which
provides for a number of measures (Figure 2).

Expanding the staff of psychologists

Organizing "hotlines" (telephone or online)

Improving the professional skills of existing staff

Prompt interaction with students and their parents

Figure 2. Directions for achieving A3.

Strengthening the work of psychological services ranks first among the proposed measures precisely because, according
to experts, it directly and promptly affects the main factors of social inequality in schools: low levels of psychological safety,
hidden or overt manifestations of discrimination and bullying, as well as insufficient response to the individual needs of
students. It should be noted that the effectiveness of psychological support determines whether schoolchildren, especially
those from vulnerable categories, will be able to receive consultations, advice and the necessary assistance so as not to
end up “overboard” in the educational process. In our opinion, it is precisely by expanding the staff of psychologists,
introducing regular trainings and seminars for staff, as well as introducing “hotlines” (phone and online) that it is possible
to minimize the consequences of any discriminatory manifestations and ensure closer integration of students from different
social strata.

DISCUSSION

It should be noted that the issue of school funding and equity in access to resources is one of the most important aspects
of creating a safe and equitable environment for students. In our opinion, previous studies (Gibbons and McNally, 2013;
Gibbons, McNally and Viarengo, 2018) demonstrate that additional funds aimed at improving learning conditions can have
a significant positive impact on student achievement, but this impact often depends on how effectively schools are able to
manage available resources. We believe that one of the significant factors that can modify learning outcomes is the
structure of student groups and the distribution of students according to different characteristics (Hoxby and Weingarth,
2005). It should be noted that unsuccessful administration of internal school transfers or distribution according to “prestige”
can only increase social inequality, negatively affecting the creation of a safe atmosphere in an educational institution. It
can be argued that the effects of increased school funding are clearly reflected in students’ economic prospects. Jackson,
Johnson, and Persico (2016) found that targeted reforms in funding can significantly improve both students’ educational
and economic outcomes in the future. We believe that these findings are particularly important for low-income groups of
students who need greater support and protection.

It should be emphasized that the allocation of funds to schools and the optimization of the learning environment are closely
related to the problem of optimal class sizes. Krueger (1999) has shown that reducing the number of students in a class
can have a positive effect on their academic achievement, especially in the early grades. We believe that in the context of
overcoming social inequality, it is important to consider that reducing class sizes helps students from vulnerable families
receive more personalized support.

It should be noted that factors related to the organization of the educational process (e.g., the length of the school year)
may also play a role. Pischke (2007) has shown that reducing school days can have a detrimental effect on students’
academic performance and subsequent earnings. It can be argued that such findings highlight the importance of carefully
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managing the schedule and length of the school year to avoid reinforcing inequalities through absenteeism or lack of time
to absorb the material. Rivkin, Hanushek, and Kain (2005) emphasize that the quality of the teaching staff and the condi-
tions in which teachers work are directly correlated with student outcomes. In our opinion, comprehensive policies aimed
at improving teacher qualifications and reducing “staff turnover” can significantly contribute to equalizing the chances of
students from different social backgrounds.

It should be emphasized that the financial gap between public and private schools is no less important (Sibieta, 2021). We
believe that the difference in funding often leads to an increase in educational inequality at a higher level. If students with
disabilities cannot count on public support to the same extent as their peers in private schools, this threatens the formation
of a safe and equitable environment in general.

CONCLUSIONS

According to the final integral assessment, the method of strengthening the work of psychological services turned out to
be the highest priority, and the “Equality Code” and the provision of financial support to students from vulnerable groups
turned out to be quite effective and promising. The high positions of A6: “Equality Code” and A5: Financial benefits allow
us to conclude that experts consider the institutional and normative approach and material assistance to be important
components of a comprehensive counteraction to social inequality. The results obtained may be useful for school admin-
istrations, education management bodies and public organizations working in the field of safety and equality in the edu-
cational environment. It is precisely this type of research that provides an understanding of how to optimize resources and
implement comprehensive measures aimed at the equality and safety of all participants in the educational process. Based
on the data presented, in our opinion, the following is recommended:

1.  First of all, strengthen psychological services, and make them accessible and professionally trained.

2. Develop and implement an “Equality Code” at the level of each school, and ensure its support (C4).

3. In parallel, introduce financial and other types of support for students who are in difficult social conditions.
4

Not forget about educational programs on mediation and tolerance, which form a long-term understanding of
equality and empathy among children and adolescents.

Let us list a number of limitations of the study: the subjectivity of assessments: although we checked for consistency, it
still reflects the views of a specific group of experts; general nature of the criteria: in each country or region there may be
specific factors of social inequality; the set of alternatives (A1-A6) may expand or narrow according to the specific condi-
tions of the school or community.
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KpuraHosmny C.

BU3HAYEHHS NPIOPUTETHUX METOAIB NPOTUAIL COLUIA/IbHIN HEPIBHOCTI B LUKOJNAX:
®OPMYBAHHSA BE3NEKOBOIo CEPEAOBULLA )14 LUKOJIAPIB

Cnig 3a3HauuTy, WO npobnema couianbHOi HEPIBHOCTI B LUKOMaX CbOroaHi HabyBae 0coBnMBOI akTyanbHOCTI, OCKiNbKK
OCBITY pO3rnsiAaloTh SK KNIOYOBY CK1aaoBy OpMyBaHHS NOACLKOro Kanitany. Ha Hawy aymky, 3abe3nedyeHHst 6e3neko-
BOr0 CepefoBuLLaA B LLKONI He MOXe byTn edekTnBHMUM 6e3 ypaxyBaHHS pi3HWX NPOsiBiB AUCKpUMIHaUIl Ta ByniHry, a Takox
6€3 HaneXHoI NCUXONOriYHOI MIATPUMKM YYUHIB i3 couiasibHO BPa3NMBUX KaTeropii. Y pamkax LbOro AOCNiIKEHHS MU BU-
3HAUMNU LWICTb NOTEHLMHKMX MeToAIB NPOTMAIT coLlianbHii HepiBHOCTI (3okpeMa nornubneHi nporpamMu 3 po3BUTKY eMmnarii
1 TONepaHTHOCTI, 3anpoBaZKEHHS «KOAEKCY PIBHOCTI», MOCUIEHHS NCUXONOTiYHKUX CNyX6 Ta iHLWi). Pe3ynbTati 6yno otpu-
MaHo i3 3anyyeHHsaM 40 ekcnepTiB (AMPEKTOPIB LUKif, YUUTENIB i3 BENMKUM CTaXeM, NCUMXOSOriB, coujianbHUX NPaLiBHUKIB
i daxiBuiB i3 nuTaHb 6e3nekn), ki bpanu yyacTb y ABOETaNHOMY onuTyBaHHI 3a Metogom [enbdi. Ha apyromy etani
aHanily 3acTocoBaHO MeToA aHanisy iepapxii (AHP), o A03BONMB NPOBECTM NapHi NOPIBHSIHHS KpUTepIiB (eeKTUBHICTb
Y 3MeHLUEHHI ByniHry It ANCKpUMiHaUii, BNIMB Ha NCUXOEMOLIMHWIM CTaH, EKOHOMIYHA AOUINbHICTb, IHCTUTYLiHA NIATPMMKA)
Ta anbTepHaTue. Cnig NiaKpecnuTy, WO OTPMMaHI KinbKiCHI AaHi Aal0Tb 3MOMY OUIHUTU BIAHOCHY MPIOPUTETHICTb KOXHOIO
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METOAY 3 YpaXyBaHHSM Y3ro[pKEHUX €KCMepTHUX OUiHOK. HaiBuLLi iHTerpanbHi Baru oTpyMany 3axoayv 3 po3LUMPEHHS
MCUXOMOTiYHOI MIATPUMKM YUHIB, «KOAEKC PIBHOCTI» I (hiHAHCOBa AOMOMOra AN Bpa3uBMX CiMeN, WO CBIfYMTb Npo Heob-
XiAHICTb NOEAHAHHS I NCUXOEMOLIMHKX, | MaTepianbHO-IHCTUTYLIMHMX IHCTPYMeHTIB. MOoXHa CTBepapKyBaTH, LIO TaKi pe-
3ynbTaTV MaloTb 3HAYHUIA NPUKIAAHWI NOTEHLIAN, OCKINbKM KOMIMNEKCHUIA Miaxia 40 NpoTuail couianbHii HepiBHOCTI MoXxe
6yTV IHTErpoBaHWiA y LLKiNbHI NporpaMun, HOPMaTUBHI AOKYMEHTM I cTpaTerii po3BUTKY OCBITV Ha Aep)KaBHOMY 1 floKaslb-
HOMY piBHSX. Ha Hawy AyMKy, noaanbiui AOCNiAKeHHS MaloTb 30CepeanTUCs Ha po3pobLi MOKPOKOBMX METOAUYHUX PEKO-
MeHZaUii i MOHITOPUHIY BNPOBaPKEHHS1 OMMCAHUX IHCTPYMEHTIB Y Pi3HUX TUNax LLKif.

KnrouoBi cnoBa: colianbHa HepiBHICTb, 6e3nekoBe cepeioBuLLE, LLKONA, MeToZ aHanisy iepapxin (AHP), metoa Jenbdi,
6yniHr, ncuxonoriyHa niagTpUMKa
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